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Bayne, S. & Ross, J. (2007) 'The “digital native” and “digital immigrant”: a dangerous
opposition’, in Annual Conference of the Society for Research into Higher Education (SRHE)
December 2007. Brighton.
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Conceptual Issues

“to focus less on the adoption of specific new
technologies and more on how meaningful tasks which

explore authentic academic digital practices can be -
embedded in curriculum learning” (Payton 2012, p.2) Dlg ltal
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Payton, S. (2012) JISC Briefing: Developing Digital Literacies, Bristol. Available at: http://www.jisc.ac.uk/media/documents/
publications/briefingpaper/2012/Developing_Digital_Literacies.pdf

Littlejohn, A., Beetham, H. & McGill, L. (2012) 'Learning at the digital frontier: a review of digital literacies in theory and
practice', Journal of Computer Assisted Learning, 28(6), pp.547-556.

Jones, C., Ramanau, R., Cross, S. & Healing, G. (2010) 'Net generation or Digital Natives: Is there a distinct new generation
entering university?', Computers & Education, 54(3), pp.722-732.

Kennedy, G.E. & Judd, T.S.(2011) 'Beyond Google and the “Satisficing” Searching of Digital Natives', in Thomas, M. (ed.)
Deconstructing Digital Natives: Young People, Technology, and the New Literacies. Oxon: Routledge, pp. 119-135
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Conceptual Issues

“a variety of state and corporate stake holders,
academic disciplinary factions, cultural interests and
social organizations ranging from the local to the global
/ weigh in with competing definitions of ‘technological
Dig ita I literacy’ “(Kahn & Kellner 2005, p.238)

theracy 'technology'

— digital determinism
what is to be taught?

Barton, E.L. (1994) 'Interpreting the Discourses of Technology', in Selfe, C. L. & Hilligoss, S. (eds.) Literacy and Computers:
The Complications of Teaching and Learning with Technology. New York: The Modern Langauage Association of America,
pp. 56-75.

Dowling, P.(1991) 'A Dialectics of Determinism: Deconstructing Information Technology', in Mackay, H., Young, M. F. D. &
Beynon, J. (eds.) Understanding Technology in Education. London: The Falmer Press, pp. 176-192.

K Kahn, R. & Kellner, D. (2005) 'Reconstructing Technoliteracy: a multiple literacies approach’, E-Learning and Digital Media,
2(3), pp-238-251.
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Street, B. (2003) 'What's “new” in New Literacy Studies? Critical approaches to literacy in
theory and practice', Current Issues in Comparative Education, 5(2), pp.77-91.

Lea, M.R.(2013) 'Reclaiming literacies: competing textual practices in a digital higher
education’, Teaching in Higher Education, 18(1), pp.106-118.



The model: Four Resources

Freebody, P., & Luke, A. (1990). Literacies programs: Debates and demands
in cultural context. Prospect: Australian Journal of TESOL, 5(7), 7-16.

Four roles: Later (by 1999) reframed as
four resources:
code breaker (coding competence) code-breaking
text participant (semantic competence) || making meaning
text user (pragmatic competence) using text
text analyst (critical competence) analysing text




The model: Four Resources

Table 1: The Four Resources Literacy Framework

Breaking the code of texts Participating in the meanings of texts

The emphasis here is ot decoding and encoding texts. The emphasis here is ot making meaning from the text.
Some examples include: Some examples include:

Alphabetic awareness Active participation to gain meaning from texts and
Recognising letter-sound relationships illustrations

Word building/manipulating units of sound Drawing on own experiences and prior knowledge
Spelling Comparing own experiences with those of the text
Recognising conventions or mechanics of texts Comparing experiences with similar texts

Understanding how a text works

Using texts functionally Critically analysing and transforming texts

The emphasis here is on understanding the purpose of The emphasis here is o understanding how fexts are
different texts. constructed within social contexts.

Some examples include: Some examples include:

Using texts in different ways both in and outside school Recognising that texts are not neutral but represent
Knowing what is expected at school particular views, voices and interests and silence others
Reading, writing, speaking and listening for real Understanding how texts are crafted to the interests and
purposes ideologies of the writer

Using a variety of texts appropriately Questioning/ challenging texts and understanding that

their designs and discourses can be critiqued and
redesigned in novel ways

’ ~

Honan, E. (2008) ‘Barri
Honan, E. ers to teachers usi igi
in literacy classrooms’, Literacy, vol. 42’5;:2?1d::?|:a3|2?255



The model: Four Resources

Table 1: The Four Resources Literacy Framework

Breaking the code of texts
The emphasis here is ot decoding
Some examples include:

Al 2 2 2*

and encoding texts.
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Participating in the meanings of texts

The emphasis here is ot making meaning from the text.
Some examples include:

Active participation to gain meaning from texts and

Re

Recognising conventions or mechanics

of texts | own experiences and prior knowledge

WOrd DUIATITG 7 TIamr e
Spellin
Recoghising conventions or mechanics of texts

Comparing own experiences with those of the text
Comparing experiences with similar texts
Understanding how a text works

Using texts functionally

The emphasis here is on understanding the purpose of
different texts.

Some examples include:

Using texts in different ways both in and outside school
Knowing what is expected at school

Reading, writing, speaking and listening for real
purposes

Using a variety of texts appropriately

-

Critically analysing and transforming texts

The emphasis here is o understanding how fexts are
constructed within social contexts.

Some examples include:

Recognising that texts are not neutral but represent
particular views, voices and interests and silence others
Understanding how texts are crafted to the interests and
ideologies of the writer

Questioning/ challenging texts and understanding that
their designs and discourses can be critiqued and
redesigned in novel ways
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The model: Four Resources

Table 1: The Four Resources Literacy Framework

Breaking the code of texts Participating in the meanings of texts

The emphasis here is ot decoding and encoding texts. The emphasis here is ot making meaning from the text.
Some examples include: Some examples include:

Alphabetic awareness Active participation to gain meaning from texts and
Recognising letter-sound relationships illustrations

Word building/manipulating units of sound Drawing on own experiences and prior knowledge
Spelling Comparing own experiences with those of the text
Recognising conventions or mechanics of texts Comparing experiences with similar texts

Understanding how a text works
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The emphasis here is on understanding the purpose of The emphasis here is o understanding how fexts are
different texts. constructed within social contexts.

Some examples include: Some examples include:
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Knowing what is expected at school particular views, i cos and interests and silence others
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How does this translate?

-

Breaking the code of texts

The emphasis here is on decoding and encoding texts.
Some examples include:

Alphabetic awareness

Recognising letter-sound relationships

Word building/manipulating units of sound
Spelling

Recognising conventions or mechanics of texts

Navigation
Conventions
Operations
Stylistics

Modalities



How does this translate?

Meaning Making

Participating in the meanings of texts
The emphasis here is on making meaning from the text.
Some examples include:

Active participation to gain meaning from texts and Read INg
illustrations

Drawing on own experiences and prior knowledge

Comparing own experiences with those of the text Relati ng

Comparing experiences with similar texts
Understanding how a text works

Expressing



How does this translate?

Using

Using texts functionally

The emphasis here is on understanding the purpose of
different texts.

Some examples include:

Using texts in different ways both in and outside school
Knowing what is expected at school

Reading, writing, speaking and listening for real
purposes

Using a variety of texts appropriately

Finding
Applying
Problem solving

Creating



How does this translate?

Critically analysing and transforming texts
The emphasis here is on understanding how lexts are
constructed within social contexts.

Some examples include: .
| | Recognising that texts are not neutral but represent Deconstructi ng
particular views, voices and interests and silence others
Understanding how texts are crafted to the interests and
ideologies of the writer Selectin g
Questioning/challenging texts and understanding that
their designs and discourses can be critiqued and

redesigned in novel ways Inte rrog atin g




How does this translate?

Table1: The Four Resources Literacy Framework

Breaking the code of texts

The emphasis here is on decoding and encoding texts.
Some examples include:

Alphabetic awareness

Recognising letter-sound relationships

Word building/manipulating units of sound
Spelling

Recognising conventions or mechanics of texts

Particip
The emphts .
Some examples include:
Active participation to gain meaning from texts and
illustrations

Drawing on own experiences and prior knowledge
Comparing own experiences with those of the text
Comparing experiences with similar texts
Understanding how a text works

2

Using texts functionally

The emphasis here is on understanding the purpose of
different texts.

Some examples include:

Using texts in different ways both in and outside school
Knowing what is expected at school

Reading, writing, speaking and listening for real
purposes

Using a variety of texts appropriately

Critically analysing and transforming texts

The emphasis here is on understanding how texts are
constructed within social contexts.

Some examples include:

Recognising that texts are not neutral but represent
particular views, voices and interests and silence others
Understanding how texts are crafted to the interests and
ideologies of the writer

Questioning/challenging texts and understanding that
their designs and discourses can be critiqued and
redesigned in novel ways

Identity building
Reputation management

Participation



Critical
Digital
Literacy

Analysing
Finding
Applying
Problem solving

Persona
Cresating

https://sites.google.com/site/dIframework/the5resourcesframework/



Choose one of the

following:
1. Abibliographic
Procedure grap
search
Identify a process or procedure relating to academic or 2. Fleld or pra Ctlce
professional practice which is carried out using digital
tools or services. reco rding

3. Statistical analysis of
a dataset

Activity cards: Scenario; Challenge; Procedure; Artefact
Example type and blank. Prompts.



Deconstruction activity

Participants decide what the skill’knowledge elements
are and debate where to place them on the DL ‘'map’
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Artefact activity map

Participants deconstructed the production of a website
for a student society



The Five Resources Model of Critical Digital Literacy
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Digital

Analysing
Literacy

Lesrners nesd to develop the ability to
make informed judgements and choices
in the digital domain. They also need to
be able to apply criticel, aesthetic and

sthical perspactives to the production

‘and consumption of digitiser

Persona

oster with detailed definitions. Used to check placement
of post-its and consider further deconstruction

Components of Decoding

Navigation

Understanding of navigational
mechanisms (scrolling, active windows,
menus, buttons, etc.) and notions of
movementin the digital landscape,
both conceptual (e.g. metaphors,
avatars) and practical (e.g. mouse,
swiping, VR). To be able to locate
oneself spatially (such as when
folowing links) and operationally (e.g.
having several programs or sites
running simultaneously).

Conventions

Understanding of the practices and

norms of, for example:

« ICT usage: including safety and
security, presentational and
accessible production;

« Participation in online communities:
including communication protocols,
ethics, privacy, sharing an
attribution).

Operations

Grasp of common functional
procedures (such as saving, printing
and organising files; upload an
download; starting up and shutting
down). Confidence in engaging with
new tools or applications.

Stylistics

Refers to the design and presentational
elements of a digital text e.9. colours

Different modes of digital texts (e.0.
video, immersive game, SMS, twitter

used, ty d layout,illustration
styles, transitions between pages, slides
or scenes). It is important to be able to
consider and separate these and their
impact on the messages within the text.

Reading
t

Components of Meaning Making

Expressing

uent and
digital content; purposeful and
efficient movement around software
and platforms. Being able to follow a
narrative across diverse semantic,
visual and structural elements.

Making

developing linkages and relationships
between new and existing knowledge.
Acquiting and adapting mental models.

“The capacity apur
intention, feeling or idea into a digital
form. This includes the development of
content, artefacts or socil relations.
Evdenceof engagement ith a range
of communicative modes.

The ability to gather appropriate
information, resources and tools for a
given purpose and to recognise and
exploit the potential in communities,
information, resources and tools
encountered. This involves processes
of asking, searching, fitering, curation
and sharing.

ploying a
effectively for a given purpose and
within the bounds of ethical, legal and
usabilty crteria.

networks for piob\em lmdmg and
definition.

Generat h
(echmques artefacts or content
rou digital

oo o oo

g
hterzcy e Conionteto explore,
experiment and innovate.

Components of Analysing
Deconstructing

Capable of discerning the elements

Selecting
Making judgements and drawing

, uses
and messages in digital products and
communications

tools,
environments and artefacts. The ability
to evaluate, choose, recommend or
reject digital systems, content, networks
or artefacts.

Interrogating

To employ skillsof analysis and rigour

and interactions. Perceiving and
exploiting affordances and
opportunities.

Components of Persona
Identity building
The development of a sense of one's

relationships and alignments within
groups and communities. An
of the

Reputation management

Leamers need to be aware o their

reputation as an asset which should be

developed and managed effectively to

support career and employment

aspirations. They need to safeguard
loss of reputatior

nature of identity, how this operates in

understanding how to prolect and
partition their

an
between digitial and other identites.

Participation

“The ability to work with others in a
variety of m g.synchronous and
asynchronous) via digital interaction
and exchange. To experience the
contribution that individuals, groups
and communities can make to an
activity or endeavour. Awareness of the
ethical and cultural challenges this
raises

and conventions. Understanding these
he

same way as a knowledge of idiom and
register is important in using language.
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Consulting the definitions

Discussion is generated around the poster as definitions
are examined, contested and further understood.



In practice

» framework for thinking about what the
use of digital technologies means in HE
context

* rebalancing - reducing the ‘other'ness

* topology & topography - a ‘'working
model’ structure of literacy and a way of
positioning within a literacy landscape
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